
!
1. ____________________________!
2. ____________________________!
3. ____________________________!

Ending the Year  

Literacy Strong  

5

111

Continue the Inspiration:  
Read to Your Students
Even though the end of the school year is in sight, 
don’t stop reading to your students. Research shows 
that children who are read to regularly have larger vo-
cabularies, increased comprehension, and more moti-
vation for reading (Rasinski, Padak, & Fawcett, 2009). 
Although many students look forward to the end of 
the school year, this can also be a time of anxiety 
as students anticipate end-of-year testing, leaving their 
friends, and moving on to the next grade level. Be sure 
to share with your students books that can tap into 
these and other end-of-year topics (see our list of great 
read-alouds).

Develop a Classroom Literacy Community: 
Students Share Their Own Books
As anticipation grows, allow students to recommend 
some of their favorite books to their classmates. Provide 
a special time each day for one or two students to do 
a quick book talk about one of their favorite books 
from the previous year. Be sure to remind each student 
presenter to bring in a copy of the book so others can 
browse it, to give a brief summary of the book, and to 
share with classmates what they liked about it. Make a 
list of the titles recommended and send it home with 
students the last week of school.

Harvest Words From Read-Alouds
Vocabulary growth is crucial to early reading success. 
What better to place is there to find interesting words 
than in the books that you read to your students? As 
you read aloud each day, ask students to listen for any 
interesting words that the author may have used in the 
text. Then, at the end of the read-aloud, have students 
call out the words that they chose. Write the words on 
a chart and discuss their meanings. Read the words 
regularly and encourage students (including yourself) 
to use them in their oral and written language over 
the next several days. If you harvest five words per 
day over the last three months of the school year, you 
will have introduced your students to over 200 new 
and interesting words that are sure to add to their 
vocabularies.

Focus on Fluency
Fluency is a critical competency in the primary grades, 
and research indicates that many of our young readers 
struggle to achieve fluency in their reading. One way 
to focus students’ attention on fluency is to develop a 
rubric that you display as a poster in your classroom 

multiple words that have the same or similar meanings, 
Mrs. Wasabi’s second graders have recently been 
exploring shades of meaning. In today’s lesson, she 
displays the following synonyms for run that she found 
by consulting her online thesaurus: dash, jog, race, 
sprint, and trot. She provides a brief explanation and 
an example sentence for each word and asks students 
to share their own understandings of the words. Then, 
she hands out a yellow paint chip and asks students 
to organize the words on the chip in terms of speed, 
from fast to fastest. Pairs of students have five minutes 
to discuss the words and their placement on the chip. 
When the time is up, Mrs. Wasabi asks individual pairs 
to explain their organization of the words. Did all pairs 
of students have the same organization? Is there only 
one way to organize the words? What patterns do 
students see in their organizations?

Tip for kindergarten and grade 1: This lesson can 
easily be modified for younger students. Simply put 
fewer words in your word groups (e.g., kindergarten: 
jog, run, and walk; first grade: race, stroll, trot, and 
walk). You may also wish to make the shades of 
meaning more distinct for younger students. Instead 
of including words from fast to fastest, you might use 
slow to fast as the two endpoints on the shades-of-
meaning continuum.

Addressing End-of-Year  
Challenges: Must-Haves for 
Finishing the Year Strong
As the end of the school year approaches, anticipation 
for the break from school begins to consume students’ 
minds. The two major challenges for literacy-strong 
teachers are how to maintain and extend students’ 
growth in reading and how to set the stage for 
continued reading during vacation. We present here 
some suggestions for making the most of these 
important challenges.

Questions Teachers Ask to Address  
End-of-Year Challenges

•  How do I motivate students to continue to read when 
their minds are drifting off toward vacation?

•  What valuable work can my community of literacy 
learners engage in collaboratively?

•  What skills and strategies must I emphasize so my 
students finish the year as literacy-strong readers?

•  How do I identify the literacy needs of my students so 
that when they return to school, their new teachers will 
be able to address their needs immediately?

•  How do I continue to connect with parents and families?
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STEP 2: Initiation
Blending Colors
Ask the students, “How do we make the color green?” 
Chart their responses, highlighting key terms (e.g., 
combine, blend, put two colors together). Squeeze a 
drop of yellow food coloring into a clear bowl of water. 
Ask, “What color is this? Are there any traces of blue in 
the bowl?” Share with students that there is only yellow 
in the bowl. Now, add a drop of blue to the yellow. 
Discuss how we are actually making a math sentence. 
By adding another color to the equation, we will have 
a new sum: a new color. We are color blending!

What does color blending and consonant blending 
have in common? Each color has a separate blend 
factor, and so does each sound. Blending colors means 
creating an area between two colors where they 
gradually mix, so you can get a gentle transition from 
one color to the other. Today we are going to focus on 
consonant clusters and how we can gradually mix two 
sounds together to get the blend factor.

STEP 3: Demonstration
The Blend Factor

1.  For the read-aloud, select a text that focuses on 
consonant blends and multisyllabic words (e.g., The 
Grouchy Ladybug by Eric Carle, poems from A Light 
in the Attic by Shel Silverstein).

2.  From the text, select several multisyllabic words that 
also have consonant blends.

3.  Say a selected word aloud (e.g., grouchy). Isolate the 
/gr/ consonant blend sound. Share how this sound 
is part of the blend factor. These two sounds (/g/ 
and /r/) mix together to make one smooth sound. 
Remind students how we made word smoothies (in 
Chapter 2) and how each sound could stand alone. 
However, when blended together, we can get a 
smooth read.

4.  Create a class chart for consonant blends (i.e., 
contains two or three consonant sounds that 
cluster together; each consonant sound is distinct 
in the blend and can be heard within the cluster; 
pronounce each consonant blend but glide them 
together with a smooth flow; can be found at the 
beginning, middle, and end of a word).

5.  Display the selected blended, multisyllabic word 
(grouchy). Highlight the gr consonant blend with 
a flashlight. Focus the light on the g and say its 
sound, /g/. Begin to create the math sentence by 
saying, “/g/ + ___ = /gr/.” Focus the light on the r 
and say its sound, /r/. Next, with a smooth glide of 

Lesson Trailer
Both colors and consonants can have the “it” factor! 
They can blend together well with their counterparts to 
create smoothness. Use the blend factor to combine 
consonant sounds and syllables on a perfect palette. 
Help readers create a complete masterpiece by blending 
and segmenting just the right mix of sounds and syllables 
for smooth reading.

Literacy Enhancer
Phonological awareness and phonics
 Blending and segmenting
  Consonant blends and multisyllabic words

Key Academic Vocabulary
Spiraled From Previous Lesson(s)

blending: Combining a sequence of two or more sounds 
to form a word
onset: The part of a syllable before the vowel; not all 
syllables have onsets
rime: The part of a syllable beginning with the sounded 
vowel and any consonants that follow
segmenting: Breaking a word by phonemes (sounds) and 
syllables
syllable: A part of a word that contains only one sounded 
vowel; words can be made up of one or more syllables

New for This Lesson
consonant blend: A voiced combination of a group of two 
or three consonants in a word
multisyllabic word: A word that has more than one 
syllable

Learning Objectives
Orally produce single-syllable words by segmenting and 
blending sounds (phonemes).
Segment single-syllable words into their complete 
sequence of individual sounds (phonemes).

Essential Questions
How do you orally produce consonant blends?
How many syllable parts do you hear in the word ___?

STEP 1: Preparation
Organize Materials

• Glass bowl

• Water

• Food coloring

• Flashlight

• Handheld mirrors

• Multimodal text set for the topic of study

•  The Blend Factor reproducible (copies or enlarged 
for display)

• Literacy notebooks

The Blend Factor
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Name: __________________________________________ Date: _________________________

Directions: In your reading materials, search for at least two words with consonant blends that 
have more than one syllable. Draw a paint swatch on the palette to represent each syllable. 
Write the letter or letters in each syllable segment swatch. Then, create a paint swatch palette to 
highlight just the blend in the selected word. Blend the sounds and syllables back together and 
read the word in context or share the word in a sentence.

Example:
Word: grouchy

Number of syllables: 2 

The Blend Factor

 grouchy  
(word) chy

grour

g

Word: _____________________
Number of syllables: __________

                 
(word)

Word: _____________________
Number of syllables: __________

                 
(word)
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Stopping the  
Summer Slide 
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Mrs. Jacoby knows that if she can get her son 
involved in reading and reading-related activities for 
as little as 20–30 minutes per day, it is likely that he 
may not only retain but also increase his reading 
achievement. Teachers can do much to support parents 
like Mrs. Jacoby who want to keep their children 
growing literacy strong.

You’ve Got Mail!
Children love receiving mail—snail mail or e-mail. 
Before the end of the school year, collect students’ 
(or families’) e-mail addresses or have parents write 
their child’s name and mailing address on two or 
three postcards. Then, over the course of the summer, 
drop notes to your students reminding them to read 
and perhaps even suggesting a couple titles for each 
student that you think he or she might enjoy (make 
sure the title is available in your community library).

Family Read-Alouds
The power of reading to children cannot be overstated. 
Children love to be read to. Children who are read 
to have larger vocabularies and better comprehension 
and are more enthusiastic about reading. Encourage 
parents to read to their children nightly. Not only are the 
children strengthening their literacy, but parents are also 
creating wonderful memories that will last a lifetime!

Family Reads: Make It Interactive
Some books are meant to be read by more than one 
reader, such as these:

• Tell Me a Story, Mama by Angela Johnson

• Joyful Noise by Paul Fleischman

• I Am Phoenix by Paul Fleischman

• I Am the Dog, I Am the Cat by Donald Hall

•  You Read to Me, I’ll Read to You by Mary Ann 
Hoberman

•  Once Upon a Cool Motorcycle Dude by Kevin 
O’Malley

use a song or a poem as a starter, spend time talking 
about your own summer reading plans and encourage 
students to make their own as well. Invite students 
to take photographs of themselves reading, and when 
school is back in session, ask them to bring in their 
photos for the first bulletin board display of the year.

Summer Poetry Reading
“What fun!” are the first two words that Hallie Brady 
said when asked about Summer Poetry Reading. Mrs. 
Brady heard about the activity from a video posting 
on her daughter Simone’s classroom website. On the 
class website, Simone’s second-grade teacher, Ms. 
Jan, has regularly posted information and ideas on 
reading for parents. During the last month of school, 
she posted three ideas on continuing the development 
of students’ reading during the summer months, and 
Summer Poetry Reading caught Mrs. Brady’s attention. 
Each week, she and Simone went online and found 
four poems that they thought were interesting and 
touched on a different summer theme (e.g., swimming, 
baseball, picnics). They printed out the poems together 
and assigned one to every member of the family (Mom, 
Dad, Simone, and older brother Jonathan). During the 
week, each family member was expected to spend five 
minutes per day rehearsing his or her poem. Then, 
on Friday evenings, they would have a family poetry 
slam. Each member performed his or her poem and 
was greeted with applause and clicking fingers. The 
positive feedback that Simone received from these 
weekly slams kept her motivated to read poetry and 
books throughout the summer.

Tips for kindergarten and grade 1: Summer Poetry 
Reading is a generic activity suitable for any grade or 
age level. The critical feature is the difficulty of the 
poems chosen to be read. For kindergartners, nursery 
rhymes are excellent choices, as they help develop 
students’ phonemic awareness. Assign poems to pairs 
to support younger readers and to help model good 
expression and phrasing.

Addressing Summer Challenges: 
Must-Haves for Stopping the 
Summer Slide
Summer is near, and Mrs. Jacoby is worried. Her 
second-grade son, Thomas, has struggled in reading 
since the start of first grade. Although he was initially 
excited about learning to read, his lack of progress has 
caused him to be discouraged and lose interest. The 
only reading activity that he seems to enjoy is when 
his mom or dad read to him. Mrs. Jacoby wonders 
what she and her husband can do to help Thomas 
improve his independent reading.

Questions Teachers Ask to Address 
Summer Reading Challenges

•  How can I, as the teacher, communicate with and 
influence reading at home during the summer months?

•  How can families find time for reading and reading-
related activities?

•  In what ways can families integrate literacy into typical 
summer activities?

•  What resources are available in my community to 
promote literacy during the summer months?

•  How can I track students’ reading over the summer?

168

PH
ON

OL
OG

IC
AL

 
AW

AR
EN

ES
S 

&
 P

HO
NI

CS

• Dish towel

•  One pint-sized and one gallon-sized ziplock plastic 
bag

• Assorted colors of Play-Doh

• Plastic or paper ice-cream cone

• Multimodal text set for the topic of study

•  Sweet Tooth’s Instant Ice Cream Recipe reproducible 
(copies or enlarged for display)

Options to Organize and Differentiate  
Instructional Setting
Small-Group 
Instruction

Parents and/or 
Tutors Independent Work

•  Sweet Tooth’s 
Instant Ice 
Cream Recipe

•  Ice-cream word 
list

• Read-aloud
• Word scoops

•  Use Play-Doh for 
a tangible way 
to demonstrate 
segmenting and 
blending sounds.

•  Conversational 
coaching

•  Application of 
word scoops

• Reflection

STEP 2: Initiation
The Perfect Blend for Ice Cream
Brainstorm a list of words associated with ice cream. 
Ask, “What are some ingredients that we might find 
in homemade ice cream?” Share the Sweet Tooth’s 
Instant Ice Cream Recipe for making simple ice cream, 
highlighting individual ingredients (segmented parts) 
that can be blended together to make a refreshing 
sweet snack in five minutes. Make the homemade ice 
cream. As you are eating the ice cream, share how 
you are going to use Play-Doh to represent ice-cream 
scoops of sounds.

STEP 3: Demonstration
Scoop It Up

1.  For the read-aloud, select a text that focuses on 
ice cream, consonant blends, and/or digraphs (e.g., 
Curious George Goes to an Ice Cream Shop edited by 
Margret and H.A. Rey, Wemberly’s Ice-Cream Star by 
Kevin Henkes, Should I Share My Ice Cream? by Mo 
Willems, The Ice Cream King by Steve Metzger).

2.  From the text or the ice-cream word list, select 
several words that also have consonant blends (e.g., 
cream, strawberry, stir, star) and/or digraphs (e.g., 
chocolate chip, whip, shop, share).

3.  Say a selected word aloud (i.e., shop). Roll a piece 
of Play-Doh into a ball and share how it looks like 
a scoop of ice cream and will represent a “word 
scoop.” Holding up the ball of Play-Doh, repeat the 

Lesson Trailer
Ice cream and summer are the perfect pair! The cool 
sensation and smoothness of ice cream is a sweet 
tooth’s dream on a hot summer day. Help students find 
that same smoothness by whipping together individual 
sounds, like the ingredients in ice cream, to form 
delicious words. This lesson will help satisfy the summer 
desire for ice cream, while blending and segmenting just 
the right mix of sounds and syllables for a smooth taste 
of sweet sounds of blends to form words.

Literacy Enhancer
Phonological awareness and phonics
 Blending and segmenting
   Consonant blends, digraphs, and single-syllable and 

multisyllabic words

Key Academic Vocabulary
Spiraled From Previous Lesson(s)

blending: Combining a sequence of two or more sounds 
to form a word
consonant blend: A voiced combination of a group of two 
or three consonants in a word
multisyllabic word: A word that has more than one syllable
onset: The part of a syllable before the vowel; not all 
syllables have onsets
rime: The part of a syllable beginning with the sounded 
vowel and any consonants that follow
segmenting: Breaking a word by phonemes (sounds) and 
syllables
syllable: A part of a word that contains only one sounded 
vowel; words can be made up of one or more syllables

New for This Lesson
consonant digraph: A combination of two adjacent 
consonants in a syllable that represent only one sound
Learning Objectives
Orally produce single-syllable words by blending and 
segmenting sounds (phonemes).
Blend and segment words into a complete sequence of 
individual sounds (phonemes) to form a word.

Essential Questions
How many sounds or syllables do you hear in the word 
___?
What sounds did you combine together to form the word 
___?

STEP 1: Preparation
Organize Materials

•  Ingredients for homemade ice cream (sugar, milk, 
cream, vanilla extract, rock salt, ice)

• Bowl

• Stirring and measuring spoons

The Sweet Blend of Sounds

!
1. ____________________________!
2. ____________________________!
3. ____________________________!
4. ____________________________!
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• Assorted colors of Play-Doh

• Plastic or paper ice-cream cone

• Multimodal text set for the topic of study

•  Sweet Tooth’s Instant Ice Cream Recipe reproducible 
(copies or enlarged for display)

Options to Organize and Differentiate  
Instructional Setting
Small-Group 
Instruction

Parents and/or 
Tutors Independent Work

•  Sweet Tooth’s 
Instant Ice 
Cream Recipe

•  Ice-cream word 
list

• Read-aloud
• Word scoops

•  Use Play-Doh for 
a tangible way 
to demonstrate 
segmenting and 
blending sounds.

•  Conversational 
coaching

•  Application of 
word scoops

• Reflection

STEP 2: Initiation
The Perfect Blend for Ice Cream
Brainstorm a list of words associated with ice cream. 
Ask, “What are some ingredients that we might find 
in homemade ice cream?” Share the Sweet Tooth’s 
Instant Ice Cream Recipe for making simple ice cream, 
highlighting individual ingredients (segmented parts) 
that can be blended together to make a refreshing 
sweet snack in five minutes. Make the homemade ice 
cream. As you are eating the ice cream, share how 
you are going to use Play-Doh to represent ice-cream 
scoops of sounds.

STEP 3: Demonstration
Scoop It Up

1.  For the read-aloud, select a text that focuses on 
ice cream, consonant blends, and/or digraphs (e.g., 
Curious George Goes to an Ice Cream Shop edited by 
Margret and H.A. Rey, Wemberly’s Ice-Cream Star by 
Kevin Henkes, Should I Share My Ice Cream? by Mo 
Willems, The Ice Cream King by Steve Metzger).

2.  From the text or the ice-cream word list, select 
several words that also have consonant blends (e.g., 
cream, strawberry, stir, star) and/or digraphs (e.g., 
chocolate chip, whip, shop, share).

3.  Say a selected word aloud (i.e., shop). Roll a piece 
of Play-Doh into a ball and share how it looks like 
a scoop of ice cream and will represent a “word 
scoop.” Holding up the ball of Play-Doh, repeat the 

Lesson Trailer
Ice cream and summer are the perfect pair! The cool 
sensation and smoothness of ice cream is a sweet 
tooth’s dream on a hot summer day. Help students find 
that same smoothness by whipping together individual 
sounds, like the ingredients in ice cream, to form 
delicious words. This lesson will help satisfy the summer 
desire for ice cream, while blending and segmenting just 
the right mix of sounds and syllables for a smooth taste 
of sweet sounds of blends to form words.

Literacy Enhancer
Phonological awareness and phonics
 Blending and segmenting
   Consonant blends, digraphs, and single-syllable and 

multisyllabic words

Key Academic Vocabulary
Spiraled From Previous Lesson(s)

blending: Combining a sequence of two or more sounds 
to form a word
consonant blend: A voiced combination of a group of two 
or three consonants in a word
multisyllabic word: A word that has more than one syllable
onset: The part of a syllable before the vowel; not all 
syllables have onsets
rime: The part of a syllable beginning with the sounded 
vowel and any consonants that follow
segmenting: Breaking a word by phonemes (sounds) and 
syllables
syllable: A part of a word that contains only one sounded 
vowel; words can be made up of one or more syllables

New for This Lesson
consonant digraph: A combination of two adjacent 
consonants in a syllable that represent only one sound
Learning Objectives
Orally produce single-syllable words by blending and 
segmenting sounds (phonemes).
Blend and segment words into a complete sequence of 
individual sounds (phonemes) to form a word.

Essential Questions
How many sounds or syllables do you hear in the word 
___?
What sounds did you combine together to form the word 
___?

STEP 1: Preparation
Organize Materials

•  Ingredients for homemade ice cream (sugar, milk, 
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• Bowl

• Stirring and measuring spoons

The Sweet Blend of Sounds
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Sweet Tooth’s Instant Ice Cream Recipe
Makes two or three small servings

Ingredients

6 tbsp. sea salt

Ice (enough for half of a gallon-sized ziplock plastic bag)

1 tbsp. sugar

½ cup milk, sweetened condensed milk, cream, or  
  half-and-half (Note: Cream will provide the highest  

calorie count.)

¼ tsp. vanilla extract (Note: This can be substituted with  
 another flavoring or replaced with chocolate chips.)

1 pint-sized ziplock plastic bag

1 gallon-sized ziplock plastic bag

1 small hand towel

Directions

1. Fill the large bag halfway with ice and add the salt.

2. In a bowl, mix the other three ingredients.

3. Pour the mixture into the small bag and seal tightly.

4.  Place the small bag into the larger one, making sure the small bag  
is immersed in the ice.

5. Place a towel around the outside of the bags.

6. Shake for five minutes.

7. Spoon the contents from the bag and enjoy!
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have students look in the mirror and say the selected 
words. To determine syllables, have students place 
their hand under their chin and feel the number of 
times their jaw drops when they say each word.

STEP 6: Reflection
Oral Response
Have students reflect on the specific sounds and/
or syllables in selected words as they segment the 
words using Play-Doh. As they blend sounds and/
or syllables to form each whole word, have students 
use the newly formed word scoop in a sentence to 
bring application and meaning to the selected word. 
They can also take several word scoops (e.g., creamy, 
snack, stir, strawberry, sweet) and connect them into 
a delicious sentence (e.g., “I will make a sweet snack 
and stir in a strawberry to make it creamy”). Have 
students reflect on their word choices by answering 
the following questions:

• Which words have blends?

• Did you create an alliteration with your words?

• Are there any words that have a digraph in them?

Adaptation/Extension
Revisit this section in the following lessons for a vari-
ety of examples for blending and segmenting:

• “The Blending Dance” in Chapter 1

• “Making Word Smoothies” in Chapter 2

• “The Blend Factor” in Chapter 3

Evaluation
“I Can…” Statements

• I can identify and produce consonant blends.

• I can identify and produce digraphs.

• I can identify how many syllables are in a word.

Resource
Creation of word scoops and completion of these newly 
formed word scoops to form meaningful sentences

Behavior Indicators

•  Determines the number of sounds in a word by 
segmenting the word

•  Identifies the digraph(s) in a word

•  Produces a word by blending sounds, including 
consonant blends

selected word and explain that the ball will now 
represent the word shop. Isolate the sounds in the 
word shop as you say it slowly: /sh/ /o/ /p/. Share 
how the word has three sounds. Remind students 
that the sh makes the /sh/ digraph sound because 
you only hear one sound for the two letters.

4.  Repeat the sounds in the selected word (shop) and 
divide the scoop of ice cream (Play-Doh ball) into 
the number of sounds heard in the word.

5.  Hold up each piece of the ball as you say each 
individual sound aloud. Begin to connect each 
sound by blending the sounds together as you pinch 
the Play-Doh pieces back into a whole ball to form 
the complete word.

6.  Review an anchor chart for consonant blends 
(i.e., contains two or three consonant sounds that 
cluster together; each consonant sound is distinct 
in the blend and can be heard within the cluster; 
pronounce each consonant blend but glide them 
together with a smooth flow; can be found at the 
beginning, middle, and end of a word).

7.  Continue to practice with other words from the read-
aloud. Pick up a mirror and say the complete word 
in the mirror. Think aloud about what you noticed 
as you said the word (e.g., “When my mouth formed 
the /sh/ sound, I noticed my lips come together 
toward the middle, making my lips pucker like a 
kiss, and the middle of my tongue go up slightly”).

8.  Continue to practice, using other words from the text 
or the ice-cream word list. Have students compare 
what they notice about their mouth position and the 
number of phonemes each word produces.

STEP 4: Collaboration
Conversational Coaching
Engage in conversational coaching by asking the 
following questions:

•  How many sounds or syllables do you hear in the 
word ___? How do you know?

•  Which sounds do you hear in the word ___?

•  How do you position your mouth for the /___ / 
sound?

STEP 5: Application
Word Scoops
Have students practice forming word scoops of ice 
cream with Play-Doh to blend and segment sounds 
and syllables. They can use a plastic ice-cream cone to 
stack their word scoops. Distribute small mirrors and 
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or syllables to form each whole word, have students 
use the newly formed word scoop in a sentence to 
bring application and meaning to the selected word. 
They can also take several word scoops (e.g., creamy, 
snack, stir, strawberry, sweet) and connect them into 
a delicious sentence (e.g., “I will make a sweet snack 
and stir in a strawberry to make it creamy”). Have 
students reflect on their word choices by answering 
the following questions:

• Which words have blends?

• Did you create an alliteration with your words?

• Are there any words that have a digraph in them?

Adaptation/Extension
Revisit this section in the following lessons for a vari-
ety of examples for blending and segmenting:

• “The Blending Dance” in Chapter 1

• “Making Word Smoothies” in Chapter 2

• “The Blend Factor” in Chapter 3

Evaluation
“I Can…” Statements

• I can identify and produce consonant blends.

• I can identify and produce digraphs.

• I can identify how many syllables are in a word.

Resource
Creation of word scoops and completion of these newly 
formed word scoops to form meaningful sentences

Behavior Indicators

•  Determines the number of sounds in a word by 
segmenting the word

•  Identifies the digraph(s) in a word

•  Produces a word by blending sounds, including 
consonant blends

selected word and explain that the ball will now 
represent the word shop. Isolate the sounds in the 
word shop as you say it slowly: /sh/ /o/ /p/. Share 
how the word has three sounds. Remind students 
that the sh makes the /sh/ digraph sound because 
you only hear one sound for the two letters.

4.  Repeat the sounds in the selected word (shop) and 
divide the scoop of ice cream (Play-Doh ball) into 
the number of sounds heard in the word.

5.  Hold up each piece of the ball as you say each 
individual sound aloud. Begin to connect each 
sound by blending the sounds together as you pinch 
the Play-Doh pieces back into a whole ball to form 
the complete word.

6.  Review an anchor chart for consonant blends 
(i.e., contains two or three consonant sounds that 
cluster together; each consonant sound is distinct 
in the blend and can be heard within the cluster; 
pronounce each consonant blend but glide them 
together with a smooth flow; can be found at the 
beginning, middle, and end of a word).

7.  Continue to practice with other words from the read-
aloud. Pick up a mirror and say the complete word 
in the mirror. Think aloud about what you noticed 
as you said the word (e.g., “When my mouth formed 
the /sh/ sound, I noticed my lips come together 
toward the middle, making my lips pucker like a 
kiss, and the middle of my tongue go up slightly”).

8.  Continue to practice, using other words from the text 
or the ice-cream word list. Have students compare 
what they notice about their mouth position and the 
number of phonemes each word produces.

STEP 4: Collaboration
Conversational Coaching
Engage in conversational coaching by asking the 
following questions:

•  How many sounds or syllables do you hear in the 
word ___? How do you know?

•  Which sounds do you hear in the word ___?

•  How do you position your mouth for the /___ / 
sound?

STEP 5: Application
Word Scoops
Have students practice forming word scoops of ice 
cream with Play-Doh to blend and segment sounds 
and syllables. They can use a plastic ice-cream cone to 
stack their word scoops. Distribute small mirrors and 
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have students look in the mirror and say the selected 
words. To determine syllables, have students place 
their hand under their chin and feel the number of 
times their jaw drops when they say each word.

STEP 6: Reflection
Oral Response
Have students reflect on the specific sounds and/
or syllables in selected words as they segment the 
words using Play-Doh. As they blend sounds and/
or syllables to form each whole word, have students 
use the newly formed word scoop in a sentence to 
bring application and meaning to the selected word. 
They can also take several word scoops (e.g., creamy, 
snack, stir, strawberry, sweet) and connect them into 
a delicious sentence (e.g., “I will make a sweet snack 
and stir in a strawberry to make it creamy”). Have 
students reflect on their word choices by answering 
the following questions:

• Which words have blends?

• Did you create an alliteration with your words?

• Are there any words that have a digraph in them?

Adaptation/Extension
Revisit this section in the following lessons for a vari-
ety of examples for blending and segmenting:

• “The Blending Dance” in Chapter 1

• “Making Word Smoothies” in Chapter 2

• “The Blend Factor” in Chapter 3

Evaluation
“I Can…” Statements

• I can identify and produce consonant blends.

• I can identify and produce digraphs.

• I can identify how many syllables are in a word.

Resource
Creation of word scoops and completion of these newly 
formed word scoops to form meaningful sentences

Behavior Indicators

•  Determines the number of sounds in a word by 
segmenting the word

•  Identifies the digraph(s) in a word

•  Produces a word by blending sounds, including 
consonant blends

selected word and explain that the ball will now 
represent the word shop. Isolate the sounds in the 
word shop as you say it slowly: /sh/ /o/ /p/. Share 
how the word has three sounds. Remind students 
that the sh makes the /sh/ digraph sound because 
you only hear one sound for the two letters.

4.  Repeat the sounds in the selected word (shop) and 
divide the scoop of ice cream (Play-Doh ball) into 
the number of sounds heard in the word.

5.  Hold up each piece of the ball as you say each 
individual sound aloud. Begin to connect each 
sound by blending the sounds together as you pinch 
the Play-Doh pieces back into a whole ball to form 
the complete word.

6.  Review an anchor chart for consonant blends 
(i.e., contains two or three consonant sounds that 
cluster together; each consonant sound is distinct 
in the blend and can be heard within the cluster; 
pronounce each consonant blend but glide them 
together with a smooth flow; can be found at the 
beginning, middle, and end of a word).

7.  Continue to practice with other words from the read-
aloud. Pick up a mirror and say the complete word 
in the mirror. Think aloud about what you noticed 
as you said the word (e.g., “When my mouth formed 
the /sh/ sound, I noticed my lips come together 
toward the middle, making my lips pucker like a 
kiss, and the middle of my tongue go up slightly”).

8.  Continue to practice, using other words from the text 
or the ice-cream word list. Have students compare 
what they notice about their mouth position and the 
number of phonemes each word produces.

STEP 4: Collaboration
Conversational Coaching
Engage in conversational coaching by asking the 
following questions:

•  How many sounds or syllables do you hear in the 
word ___? How do you know?

•  Which sounds do you hear in the word ___?

•  How do you position your mouth for the /___ / 
sound?

STEP 5: Application
Word Scoops
Have students practice forming word scoops of ice 
cream with Play-Doh to blend and segment sounds 
and syllables. They can use a plastic ice-cream cone to 
stack their word scoops. Distribute small mirrors and 
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to filter through a sieve using a bucket of sand with 
some stones in it. Highlight how this instrument has a 
mesh or perforated bottom to help separate elements. 
It also can be used for characterizing the particle size 
distribution from big to small. Tell the students, “In 
today’s lesson, we are going to use buckets and sieves 
as representations to sift out important details in a text 
we are reading.”

STEP 3: Demonstration
Sifting Details

1.  Prior to meeting with students, select a few big 
stones and write some key details from a selected 
text on the stones. Place the stones in a bucket of 
sand. You can also have a few smaller stones, which 
will represent interesting information from the text.

2.  Remind students that we have been learning that 
retells help us sequence the story elements and recall 
important information in a text. Hold up the bucket 
and share that the contents in the bucket represent 
all the information found within this particular text. 
Based on the unit of study, select a text and read 
aloud, noting along the way certain key details (e.g., 
characters, setting) that would probably be on some 
of the bigger stones in the bucket.

3.  Ask questions as you are reading and thinking aloud 
(e.g., “What is happening, who is affected, and why 
is the author introducing this idea?”). It is important 
to note that in any piece of text, the author gives us 
many interesting ideas, but it is our job as reader 
to filter down to a few key details to gather deeper 
meaning from what is being read.

4.  After reading, sift the contents of the bucket using a 
sieve. Demonstrate that only the stones are now left 
in the colander and that some are bigger than others. 
Note that the larger stones represent the meaningful 
ideas to build comprehension of what is read. Give 
a building analogy, noting that cornerstones are the 
solid structural foundation. The cornerstones allow 
for all other construction to rise and develop from 
them. Hold up a large stone and read the detail 
that you previously wrote on it. Share how the 
information is important in the text and serves as a 
major part in developing understanding. Hold up a 
smaller stone and note that the information on it is 
just interesting, reminding students that the smaller 
stones represent minor details covering fewer 
specifics and are not necessary to comprehend the 
text.

Lesson Trailer
Interesting or important? How can readers identify what 
is important compared with just interesting in a text? The 
answer can be found in the concept of a sieve. Readers 
learn how to sift through information to locate key details 
in a text to bring meaning to what they are reading.

Literacy Enhancer
Comprehension: Key ideas and details
 Determining importance and summarizing
  Key details

Key Academic Vocabulary
Spiraled From Previous Lesson(s)

information: Gathered knowledge; facts/ideas
retelling: Recalling in a sequential order what is 
happening in a text
sequencing: Placing information in a certain order
story elements: Parts (ingredients) of a story: characters, 
setting, events, plot, problem, and solution

New for This Lesson
essential: Absolutely necessary for the meaning and 
purpose
key detail: An important feature, fact, or item that 
supports the overall meaning
sift: To filter and examine what is most important

Learning Objectives
Identify interesting and informational facts in a text.
Determine what details are essential for overall meaning.

Essential Questions
What is an essential detail?
How can you tell the difference between an important fact 
and an interesting detail?

STEP 1: Preparation
Organize Materials

• Variety of sieves, sifters, and/or colanders

• Bucket of sand with small and large stones

• Multimodal text set for the topic of study

• Sifting the Details reproducible (copies)

• Literacy notebooks

STEP 2: Initiation
Separating With a Sieve
Hold up a sieve or colander and ask students its 
purpose (e.g., cooking, building sand castles, digging 
for gold, filtering different types of building materials). 
Explain how even archaeologists use sieves to sift 
through the soil to recover artifacts. Demonstrate how 

Sifting Details

182

CO
M

PR
EH

EN
SI

ON
 

STEP 1: Preparation
Organize Materials

• Baseball equipment

•  Any materials for this strategy strand from Chap-
ters 1–3

• Multimodal text set for the topic of study

•  Home Run Diamante Poem reproducible (copies or 
enlarged for display)

• Literacy notebooks

Options to Organize and Differentiate  
Instructional Setting
Small-Group 
Instruction

Parents and/or 
Tutors Independent Work

•  Read aloud, 
modeling how 
to locate what is 
essential in text.

•  Conversational 
coaching: The 
relationship 
between details 
and the main 
topic

•  Summertime 
Pastime

•  Home Run 
Diamante Poem 
reproducible

•  Literacy 
notebook: 
Independent 
creation of a 
diamante poem 
and a summary 
of a text

STEP 2: Initiation
Summertime Pastime
Make a class list of everything connected with sum-
mertime (e.g., swimming, reading for pleasure, playing 
baseball). Share how summer is not meant for readers 
to have a summer slide unless they are referring to 
baseball, a jungle gym, or a waterslide. If readers 
have a summer slide, it means that they have lost 
reading achievement previously gained. Share that 
today’s lesson will have a summer baseball twist, with 
a review of the concepts they know about retelling, 
sifting, details, and being able to get the gist of a text.

STEP 3: Demonstration
Sifting Details

1.  Review that a retell is in sequential order, like 
procedural steps in a recipe. Compare sequential 
order with running bases around a baseball diamond 
(first, second, third, and ultimately home plate).

2.  Remind students about sifting details and how to 
determine if something in a text is just interesting 
information or actually important information. Use 
baseball terminology (e.g., ball, base, bat, fans, hot 
dog, player, stands) to determine what is important 

Lesson Trailer
Home run! What a great feeling it is to knock a ball out of 
the park! But sometimes you swing and miss and don’t 
get a full connection. How can you hit a home run? The 
answer can be found in the concept of a diamond—a 
baseball diamond, that is. Readers practice retelling, 
determining importance, and summarizing to get a 
deeper meaning as they hit a home run with their 
reading!

Literacy Enhancer
Comprehension: Key ideas and details
 Determining importance and summarizing
  Retelling, key details, and main topic

Key Academic Vocabulary
Spiraled From Previous Lesson(s)

essential: Absolutely necessary for the meaning and 
purpose
gist: The main point or overall part of a text
information: Gathered knowledge; facts/ideas
key detail: An important feature, fact, or item that 
supports the overall meaning
main topic: The gist or general thought of the whole 
concept
retelling: Recalling in a sequential order what is 
happening in a text
sequencing: Placing information in a certain order
sift: To filter and examine what is most important
story elements: Parts (ingredients) of a story: characters, 
setting, events, plot, problem, and solution

Learning Objectives
Identify the story elements of characters, setting, and main 
events in a story.
Sequence story elements through a retell of what is read.
Identify interesting and informational facts from text.
Determine what details are essential for overall meaning.
Determine key details about the topic being studied.
Identify the main topic of the content being studied.

Essential Questions
What is a story element?
What makes a good retell?
Why is it important to be able to retell a text?
What is an essential detail?
How can you tell the difference between an important fact 
and an interesting detail?
What is a key detail?
How do you determine the main topic?
What is the relationship between key details and the main 
topic?

Home Run With Details
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STEP 2: Initiation
It’s a Snap!
Ask students to snap their fingers and think about how 
many fingers are active when they are snapping. Have 
them hold open their hand and then try to snap their 
thumb and index finger without moving any other 
fingers. Have students share with a partner what they 
noticed. Continue having them practice snapping with 
the other fingers, noting how all the fingers play some 
part in creating a strong snap. Tell the students, “In 
today’s lesson, we are going to use our fingers to point 
out and collect information from the text. We will then 
bring all the information together by snapping when 
we think we have the gist of how all the important 
facts on our fingers go together.” Remind students that 
the information we are collecting on our fingers is the 
story elements, as in our Retell Recipe (see Chapter 1) 
or the important information that would have been on 
the stones in our Sifting Details lesson (see Chapter 2).

STEP 3: Demonstration
Getting the Gist

1.  Gather several photos for the topic of study (e.g., 
community workers, weather) to display, or select 
several illustrations from a text. While thinking 
aloud, examine one photo at a time, describing 
certain details that you notice in the illustration (e.g., 
“I see a white jacket, medicine, and a stethoscope. 
Those details help me determine that this picture is 
mainly about a doctor or nurse.”).

2.  Hold up your hand and count aloud and with your 
fingers as you say each detail from the images again. 
Explain how the details represent key facts and are 
represented on each finger as you count them out.

3.  Next, snap your fingers together and say, “I got the 
gist of all of these details!” Say the main topic of 
all the details as you snap your fingers again (e.g., 
doctors as community helpers).

4.  Based on the unit of study, select a text and read 
aloud, noting along the way the key details (e.g., 
characters, setting) that support the topic. Count 
on your fingers as you say aloud a detail, and then 
snap when you connect all the details to the main 
topic within the text. It is important to explain 
why you chose a certain detail to point out on 
your finger and possibly how you sifted the detail 

Lesson Trailer
Information, information, information! There’s so much 
information in a text that it can be overwhelming at times 
for readers. How can they identify key details within 
the text to begin grasping the main reason for it? The 
answer is only a snap away! Readers learn how to get 
the gist of identifying details to discover the main topic.

Literacy Enhancer
Comprehension: Key ideas and details
 Determining importance and summarizing
  Key details and main topic

Key Academic Vocabulary
Spiraled From Previous Lesson(s)

essential: Absolutely necessary for the meaning and 
purpose
information: Gathered knowledge; facts/ideas
key detail: An important feature, fact, or item that 
supports the overall meaning
retelling: Recalling in a sequential order what is 
happening in a text
sequencing: Placing information in a certain order
sift: To filter and examine what is most important
story elements: Parts (ingredients) of a story: characters, 
setting, events, plot, problem, and solution

New for This Lesson
gist: The main point or overall part of a text
main topic: The gist or general thought of the whole 
concept

Learning Objectives
Determine key details about the specific topic being studied.
Identify the main topic of the content being studied.

Essential Questions
What is a key detail?
How do you determine the main topic?
What is the relationship between key details and the main 
topic?

STEP 1: Preparation
Organize Materials

•  Index cards for words or pictures from the unit of 
study

•  Multimodal text set for the topic of study

•  Finding the Topic: It’s a Snap! reproducible (copies or 
enlarged for display)

• Literacy notebooks

Finding the Topic: It’s a Snap!
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STEP 2: Initiation
It’s a Snap!
Ask students to snap their fingers and think about how 
many fingers are active when they are snapping. Have 
them hold open their hand and then try to snap their 
thumb and index finger without moving any other 
fingers. Have students share with a partner what they 
noticed. Continue having them practice snapping with 
the other fingers, noting how all the fingers play some 
part in creating a strong snap. Tell the students, “In 
today’s lesson, we are going to use our fingers to point 
out and collect information from the text. We will then 
bring all the information together by snapping when 
we think we have the gist of how all the important 
facts on our fingers go together.” Remind students that 
the information we are collecting on our fingers is the 
story elements, as in our Retell Recipe (see Chapter 1) 
or the important information that would have been on 
the stones in our Sifting Details lesson (see Chapter 2).

STEP 3: Demonstration
Getting the Gist

1.  Gather several photos for the topic of study (e.g., 
community workers, weather) to display, or select 
several illustrations from a text. While thinking 
aloud, examine one photo at a time, describing 
certain details that you notice in the illustration (e.g., 
“I see a white jacket, medicine, and a stethoscope. 
Those details help me determine that this picture is 
mainly about a doctor or nurse.”).

2.  Hold up your hand and count aloud and with your 
fingers as you say each detail from the images again. 
Explain how the details represent key facts and are 
represented on each finger as you count them out.

3.  Next, snap your fingers together and say, “I got the 
gist of all of these details!” Say the main topic of 
all the details as you snap your fingers again (e.g., 
doctors as community helpers).

4.  Based on the unit of study, select a text and read 
aloud, noting along the way the key details (e.g., 
characters, setting) that support the topic. Count 
on your fingers as you say aloud a detail, and then 
snap when you connect all the details to the main 
topic within the text. It is important to explain 
why you chose a certain detail to point out on 
your finger and possibly how you sifted the detail 

Lesson Trailer
Information, information, information! There’s so much 
information in a text that it can be overwhelming at times 
for readers. How can they identify key details within 
the text to begin grasping the main reason for it? The 
answer is only a snap away! Readers learn how to get 
the gist of identifying details to discover the main topic.

Literacy Enhancer
Comprehension: Key ideas and details
 Determining importance and summarizing
  Key details and main topic

Key Academic Vocabulary
Spiraled From Previous Lesson(s)

essential: Absolutely necessary for the meaning and 
purpose
information: Gathered knowledge; facts/ideas
key detail: An important feature, fact, or item that 
supports the overall meaning
retelling: Recalling in a sequential order what is 
happening in a text
sequencing: Placing information in a certain order
sift: To filter and examine what is most important
story elements: Parts (ingredients) of a story: characters, 
setting, events, plot, problem, and solution

New for This Lesson
gist: The main point or overall part of a text
main topic: The gist or general thought of the whole 
concept

Learning Objectives
Determine key details about the specific topic being studied.
Identify the main topic of the content being studied.

Essential Questions
What is a key detail?
How do you determine the main topic?
What is the relationship between key details and the main 
topic?

STEP 1: Preparation
Organize Materials

•  Index cards for words or pictures from the unit of 
study

•  Multimodal text set for the topic of study

•  Finding the Topic: It’s a Snap! reproducible (copies or 
enlarged for display)

• Literacy notebooks

Finding the Topic: It’s a Snap!
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Retell Recipe
second, next, then, finally). Sing or chant the following 
play rhyme and compare the steps in it with the class’s 
Sandwich Sequencing chart.

Peanut Butter and Jelly

Peanut, peanut butter, jelly, jelly
First you take the peanuts and you crunch ’em, you  
 crunch ’em
Peanut, peanut butter, jelly, jelly
Then you take the grapes and you squish ’em, squish  
 ’em
Peanut, peanut butter, jelly, jelly
Then you take the bread and you spread it, spread it
Peanut, peanut butter, jelly, jelly
Then you make a sandwich and you eat it, eat!
Peanut, peanut butter, jelly, jelly

STEP 3: Demonstration
Retell Recipe

1.  Think aloud about making the sandwich again and 
how you used transition words to help you sequence 
the process. Share how in the recipe of making a 
sandwich, there were certain ingredients needed to 
have it all come together to make it yummy. Note 
that the bottom slice of bread was like the beginning 
and that the top slice was like the ending.

2.  Make the connection to how there are also certain 
ingredients in a story that help bring flavor to it. 
Reread a story from a unit you are studying, and 
begin to list the flavorful ingredients found in the 
story elements (i.e., characters, setting, events, 
problem, solution).

3.  After reading the story, put on an apron and 
begin to interactively read aloud the Retell Recipe 
reproducible. Point out that a retell is in sequential 
order, like procedural steps for cooking a recipe, 
so the story elements are the ingredients. Insert the 
specific story elements from the read-aloud text 
into the recipe to model a retell. The Retell Recipe 
can also be used as an anchor chart for future 
referencing.

STEP 4: Collaboration
Conversational Coaching
Engage in conversational coaching by asking students 
to discuss the following questions with diverse 
partners:

• What are story elements?

• What makes a good retell?

• Why is it important to be able to retell a text?

Lesson Trailer
Yum! It’s so good when the ingredients of a recipe come 
together and the flavor is just perfect! There are so many 
ingredients that go into creating a retell, and sometimes 
it can be overwhelming for readers to identify the 
individual flavors of the story. Readers practice retelling 
as they prepare this recipe for determining importance 
and the beginning stages of summarizing what they 
read.

Literacy Enhancer
Comprehension: Key ideas and details
 Determining importance and summarizing
  Retelling
  Sequencing

Key Academic Vocabulary
information: Gathered knowledge; facts/ideas

retelling: Recalling in a sequential order what is 
happening in a text
sequencing: Placing information in a certain order

story elements: Parts (ingredients) of a story: characters, 
setting, events, plot, problem, and solution

Learning Objectives
Identify the story elements of characters, setting, and 
events in a story.
Sequence story elements through a retell of what is read.

Essential Questions
What is a story element?

What makes a good retell?

Why is it important to be able to retell a text?

STEP 1: Preparation
Organize Materials

• Cooking utensils

•  Ingredients for making a peanut butter and jelly 
sandwich

• Multimodal text set for the topic of study

•  Retell Recipe reproducible (copies or enlarged for 
display)

• Literacy notebooks

STEP 2: Initiation
Sandwich Sequencing
Make a class list of everything that is needed to make 
a peanut butter and jelly sandwich. Discuss and chart 
the steps for making the sandwich. Ask the students, 
“Does it really matter which step you do first when 
cooking?” Begin the process of making a sandwich 
and incorporate transition words in the steps (e.g., first, 
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Sifting the Details
Five Essential Elements

Stone 1 = ____________________________________________________________________

Stone 2 = ____________________________________________________________________

Stone 3 = ____________________________________________________________________

Stone 4 = ____________________________________________________________________

Stone 5 = ____________________________________________________________________

Narrative Text
1 = Characters
2 = Setting
3 = Main events
4 = Problem
5 = Solution

Informational Text
(These elements are not in all 
informational texts, such as  
descriptive texts.)
1 = Main topic/concept/theme
2 = Location
3 = Main events
4 = Conflict
5 = Resolution

Lesson Overviews for Comprehension Key Ideas and Details Strand.!
*Please see Literacy Strong Resource Book for complete lessons.
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