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Children in secure relationships with teachers have… 
– Better language skills (Sroufe, 2000) 

– Higher academic achievement (Baker, 2006; Hamre & Pianta, 2001; Pianta & 
Stuhlman, 2004; White, 2013) 

– Fewer behavior problems (Rimm-Kaufmann, et al., 2002) 

– Participate in school more actively (Ladd, Birch & Buhs, 1999) 

– Better work habits (Hamre & Pianta, 2001) 

– Higher school satisfaction (Birch & Ladd, 1997) 

– More harmonious peer relationships (Howes, Hamilton, & Matheson, 

1994; Howes, 2000) 

 

 

 
• Sensitive and responsive 
• Consistent 
• Provide support at each child’s level 

• Preschool children benefit from teachers who 

– Help them focus their attention and interpret their 
emotions (Howes & Hamilton, 1992) 

– Observe children’s learning preferences and styles and 
consider that information when planning (Hamre & Pianta, 2005) 

– Establish open lines of communication and interact 
warmly (Pianta, Hamre, & Stuhlman, 2003) 

– Teach with intention and focus on learning through 
play (Kontos & Wilcox-Herzog, 1997a; Lobman, 2006) 

• School-aged children benefit from teachers who… 
– Understand children’s needs and interests 

– Engage in conversations (incorporating a balance of child 
and teacher talk) 

– Exhibit positive affect 

– Maintain high, yet achievable expectations 

– Provide feedback 

– Encourage child responsibility 

 

(Hamre & Pianta, 2005) 

“In the primary classroom, teachers usually become responsible for more children, while 
at the same time having to respond to demands to focus on academics and state 

standards…Despite the greater responsibility…teachers must continue to provide caring 
environments, in which children feel emotionally supported and valued, if children are 
going to benefit academically and socially from schooling.” (Gallagher & Mayer, 2009)  
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http://consciousdiscipline.com/  

 
Friends and Family Board 

http://www.simplykinder.com/family-picture-board-freebie-from/  

(Bailey, 2011) 

*Songs 

 

Heart maps 
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Rituals 
• “I Love You” Rituals 

 

• Welcoming a New Child 

 

• “Wishing well” children who are absent 

(Bailey, 2011) 

• Celebration Center 

 

 

 

 

• We Care Center 

(Bailey, 2011) 
https://consciousdiscipline.com/shubert/hallway.asp  

Format 

• Greeting 

• Sharing 

• Group activity 

• Morning message 

https://consciousdiscipline.com/shubert/hallway.asp
https://consciousdiscipline.com/shubert/hallway.asp
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Greeting 
“A friendly and respectful salute” 

• Every member of the circle is greeted by name 

– Eye contact 

• Helps everyone feel seen 

• Offers a chance to practice hospitality 

• Helps us learn names and provides an                     
opportunity to practice what to do when you forget 

• Begin by modeling; keep greetings simple at first 

• Gradually release responsibility to students 

• Vary who is greeting each other 

• Take it seriously from the first day to the last! 

 

 

2-3 minutes max 
 

(Kriete, 2002) 

Model appropriate greeting behaviors 

 

Steps in the modeling process: 

1. Describe the desired positive behavior. 

2.  Ask students to brainstorm what the 
appropriate behavior might look like. 

3. Demonstrate. 

4. Ask students what they noticed in the 
demonstration. 

5. Ask a student to demonstrate and reinforce. 

6. Invite others to join and state your expectations. 
 

Correa-Connelly, 2004 

• Adjective Greeting - “Hello Kind Kelley!” 

• Different language 

• Alphabetical order 

• Backwards name 

• Book character 

• Compliment 

• Random name drawing 

• Beat the clock 

• “Skip four” 

• Snowball 

• Spider web 

• Category greeting – “Come to the middle if you like pizza.” 

• Matching shoes 

 (Correa-Connelly, 2004; Kriete, 2002) 

Sample greetings 
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Sharing 
The art of caring conversation 

• Helps develop communication and listening skills; 
Provides opportunities for intentional teaching 

 

• “Extends the knowing and being known” 

 

• Can help foster connections between peers 

 

(Kriete, 2002) 

Group Activity 
Building whole class identity 

• Short, fast-paced 
 

• Involves everyone, encourages cooperation (not 
competition) 
 

• Builds group identity 
 

• Provides opportunity to reinforce or extend academic 
learning 
 

 
 

Group Activity - Sparkle 

(Kriete, 2002) 

Sample activities 
• Zip Around 

Each student receives an index card with a question that requires an answer from one of the other cards. Example: 
One student asks "Who has G?" The student with the answer G says, "I have G. Who has R?" The questions and 
answers continue until all cards have been read.  Students must pay attention to what is said so they know when it is 
their turn.  This game can be played using a variety of basic concepts – letter-sound identification, sight word 
recognition, number identification, coin combinations.  The possibilities are endless. 

• Zoom 

The person who begins the activity says “Zoom!” and turns his/her head quickly to a neighbor. That person passes the 
zoom to the next person and so on around the circle. See how fast they can go. Allow two people to say “eek” instead 
– when this is said, the “zoom” is reversed. The goal is to get all the way around the circle.  

• Earth, Air, Water, Fire 

One child stands in middle, points to a classmate and calls out “earth”, “air,” “water” or “fire.” The classmate must 
respond with an animal that lives in the area called. If correct, the first child goes again. Animals can only be said once. 
If incorrect, the child becomes the caller.  When fire is called, the child being pointed to moves to the center.  

• Mouse Trap 

Going around the circle, children count off, one through five.  Ones go outside the circle and play the role of “mice” 
while the others hold hands to form the “mouse trap.”  When you say “Mouse trap, open!” the circle of children raise 
their hands high.  The mice begin weaving in and out of the circle.  When you say “Mouse trap, close!” the circle of 
children lower their hands, trapping any mice inside of the circle, where they will remain.  Say “Mouse trap, open!”  
The mice still outside the circle start weaving again.  Repeat until there is only one mouse left outside the circle.  The 
round ends.  Play more rounds with the twos through the fives taking turns as mice. 

• Buzz 

Going around the circle, students count from one to one hundred. Whenever a student comes to a number that 
contains a 7 or is a multiple of seven, the person says “Buzz” instead. 
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• Nonverbal birthday lineup 
• No, No, No 
Create a sentence that has several parts – “Yesterday my friend Jonae and I went to the park 
and saw the biggest dog we had ever seen.” student take turns repeating the sentence but 
change one noun.  For example – “No, no, no – yesterday my friend Jonae and I went to the 
pool and saw the biggest dog we’ve ever seen.” 
• The Real Me 
One student goes to the middle of the circle and is blindfolded and spun around.  Once 
stopped, s/he says an animal.  The person s/he’s pointing to makes the noise that animal 
would make and the guesser tries to guess who is making the sound.   
• Alibi 
Choose one student to be the detective. S/he leaves the room. While the detective is out, 
the group decides on a crime and chooses a criminal and a spokesperson. The detective 
comes back and the spokesperson explains the crime. The detective asks each player, “where 
were you at the time of the crime?” going around the circle, each person states their alibi. 
Each player (except the criminal) gives the same alibi, but the criminal changes his/her story 
slightly.  The detective tries to guess who it is. 
• Aunt Minerva 
The child who begins the activity decides on a category such as “hot” but does not tell 
anyone else.  Instead, s/he gives several examples to demonstrate the category by telling 
things that Aunt Minerva likes and doesn’t like.  For example, if the category is “hot,” s/he 
might say, “Aunt Minerva likes Florida but doesn’t like Alaska.  Aunt Minerva likes soup but 
doesn’t like ice cream.”  The other players try to figure out the category.  When they know 
the category, they give an example of something Aunt Minerva likes and doesn’t like.  The 
child who began the activity acknowledges whether the guesser is right or not about what 
Aunt Minerva likes and doesn’t like.  The leader keeps giving examples and listening to 
others’ guesses until many of the children have the category.  To keep this activity from 
feeling frustrating, end one round and begin another before there are only a handful of 
children still guessing. 

 

Morning Message 
• Sets the agenda for the day; gets students excited about what is to 

come 
• Develops and reinforces language and literacy (as well as other content) 
• Conveys that reading and writing is a valuable way to communicate and 

connect 
 
 

• Elements of the morning message 
– Greeting – “Dear friends” or “Good morning mathematicians” or “Hello 

horticulturalists!” 
– Date  
– Body of the message 

• Even the youngest of children should be able to read a portion of it so keep some 
predictable language (i.e. Today is ___.) 

• Include announcements (“We will go to music.” or “We have an assembly at 
10:00.”) 

• Ask a question (maybe even a riddle) or assign a task – DO SOMETHING THAT GETS 
THEM TALKING OR THINKING COLLABORATIVELY. 

– Closing 

 
 
 

(Kriete, 2002; Fisher, Henry & Porter, 2006) 

Sample interactive tasks 
• Write one adjective below to describe the trees outside 

our classroom window. 
• Unscramble these sight words. 
• Write an equation that equals today’s date. 
• List one fact you know about the Civil War. 
• Write one way you can keep your friends safe on the 

playground. 
• Should we have school uniforms? Be prepared to share 

your thinking. 
• Who in this class has the middle name Lynn? Who’s first 

name and last name start with the same sound? 
 

(Kriete, 2002) 

Other ideas? 
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Step One: Be present 
“Slow down for a moment so you can be intentional in your interaction.” 

(Dombro, Jablon & Stetson, 2011) 

 

Step two: Connect 
“Acknowledge and validate the child to awaken the trust and security developing between you.” 

(Dombro, Jablon & Stetson, 2011) 

 

Step three: Extend learning 
“As you nurture your relationship, stretch the child’s knowledge and 

understanding” 

(Dombro, Jablon & Stetson, 2011) 



6/16/2016 

8 


